
Introduction

In ourpreviouspaper（Takahashiand

Shucart,2009）,wediscussedtheeffectiveness

ofcontent-basedinstruction（CBI）.Aswe

pointed out, CBI provides meaningful

contentforlearnersandpromoteslearners'

acquisitionofthetargetlanguage.Thenwe

setouttodiscoverfurtherwaystoimprove

teachingtechniquesthatareadaptableto

CBI.Oneoftheseapproacheswastotrynew

communicationactivitiesinourclassrooms.

Wedecidedtofocusoncommunicativevo-

cabularyteachingactivities,anddiscovered

manyusefulactivitiesduringthecourseof

ourESLliteratureresearch.Thispaperwill

highlight the form-meaning dichotomy.

First,wewilldiscussthedefinitionofform

andmeaning.Then,wewillexaminecommu-

nicationactivitiesthroughthelensofform

andmeaning.Finally,explicitexamplesof

thepertinentclassroom activitieswillbe

giventoillustratetheform-meaningdichot-

omy.Wehopetodemonstratethatform-

focused activities and meaning-focused

activitiesarecomplementary.

Form-meaningDichotomy

Attentiontotheroleofform originated

withMichaelLong'stermfocusonform.The

form inthiscaseisdistinguishedfrom the

traditionalmethodsforteachinggrammar,

whichisolatedformsandarrangedthem in

thecurriculum.Longsaysthefollowing:

Focusonform....overtlydrawsstudents'

attentiontolinguisticelementsasthey

ariseincidentallyinlessonswhoseover-

ridingfocusisonmeaningorcommuni-

cation.（Long,1991,pp.45-46）

Andanotherresearcherdescribestheback-

groundoffocusonformasfollows:

Wheninstructionfocusesonmeaningto

thevirtualexclusionoftheformalaspect

oflanguage,learnersmayfailtoreach

highlevelsoflinguisticknowledgeand

performancedespiteextensiveexposure

totargetlanguageinput.（White,1998,

p.85）

Attentiontoformcanbeseentohavedevel-

opedconcurrentlywiththerecenttrendto-

wards meaning-focused communicative

teaching.

FocusonForm inVocabularyTeaching

Thetechnicaltermformreferstotheform

ofawordinvocabularyteaching,butdenotes

thesingularandpluralform ordativeand

possessiveforminEnglishgrammar.Forex-

ample,learnerswillunderstand that"to

breed"hasthevocabularymeaning"topro-

duceoffspring"andtheywilllearnthatbreed

isspelledb-r-e-e-dwhileitspasttenseformis
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spelledb-r-e-d.

FocusonMeaninginVocabularyTeaching

Theterm meaningreferstothesymbolic

ideathatthewordconveys.Therefore,atten-

tiontomeaninginvolvesfocusingonthe

idea,message,story,orcontent,whicheveris

denotedbytheword.ProfessorPaulNation

givesthefollowingexamplesofmeaning-

focused activitiesin vocabulary teaching:

"extensivegradedreading,listeningtosto-

ries,andworkingwithfamiliarcontent".

（Nation,2001,p.400）

CommunicationActivities

Whenteachingvocabulary,itishelpfulto

haveanoverviewofvarioustypesofactivi-

ties.Wewillclassifytheactivitiesbyusing

theform-meaningdichotomyasacontin-

uum.

Seenfromalargerperspective,vocabulary

isakeypartofanycommunicativeactivity.

Sincemeaningiscreatedbytheactofsocial

discourse,payingattentiontomeaningisa

crucialaspectofteachingvocabulary.We

willclassify thefollowing activitiesinto

threegroups:form-focused,form-meaning

connections,andmeaning-focused.Ourcrite-

rion for classifying these activities is

whetherthemeaningfulcontextsorthe

grammaticalrulesareadoptedfirstinthat

particularactivity.

Listofcommunicationactivities

Form-focusedActivities

Weknowfromexperiencethatalearners'

potentialfortheacquisitionofgrammatical

termsisquitelowwhenthosegrammatical

termsaretaughtwithoutrecoursetopre-

teachingtasks.However,wealsoknowthat

itispossibletochangethetraditionalform-

focusedactivitiesintomorecommunicative

ones.Dictationisanactivitythatcontains

therulesofsoundandform.Dictationactivi-

ties generally provide opportunities for

teachingcollocations.Weclassifieddictation

asaform-focusedactivitybecauselearners

participatewithoutpayingmuchattention

tomeaning,eventhoughtheknowledgeofa

word,especiallythatofcollocations,implies

thesemanticaspectofthatword.

Ascanbereadilyobservedintheclass-

room,learnersoftencommunicateform in

communicationactivities.Nation（2001）re-

portsthatalargerpercentageoflearnerut-

teranceswererelatedtofocusonformrather

thanfocusonmeaninginsplitinformation

activities.AccordingtoHall（1992）asplitin-

formationactivitycanbedefinedasfollows:

Split information tasks involve two
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form-focused ⇔ meaning-focused

Form-focusedActivities

・collocationdictation（Lewis,2002,p.117）

・dictation（Nation & Newton,1997,

p.250）

・splitinformationactivities（Nation&

Newton,1997,p.242）

Form-meaningConnectionActivities

・matchingwordsanddefinitions（Nation,

2001,p.101）

・basicexercisepatterns（Lewis,2002,

p.89）

Meaning-focusedActivities

・ranking/discussion tasks（Nation &

Newton,1997,p.246）

・ask-and-answer activities（Nation &

Newton,1997,p.242）

・repeatedreading（Nation & Newton,

1997,p.249）



studentssharinginformationtosolvea

commonproblem.Thetaskcannotbe

donebyonestudentwithouttheinfor-

mationheldbytheother.Aseachhasin-

formation which is essentialto the

overallcompletionoftheworkathand,

theremustbeinformation exchange

throughdiscussion.（p.72）

Theterminformationleadsustobelievethat

allcommunication activities are overtly

meaningful.Onthecontrary,learnerstend

to exchange form-focused information,

whichinevitablyincreasestheirfluencyin

conversation.

Form-meaningConnectionActivities

Theconnectionsbetweenform andmean-

ingare,inasense,arbitraryandthatiswhy

acquiringvocabularyrequirescontinuousef-

fort.Thereareseveralactivitiesthatcanbe

employedtointensifytheform-meaningcon-

nection.Thebasicexercisepatternswhich

Lewis（2003） introduces are:identifying

chunks,matching,completing,categorizing,

anddeleting.Allareusefulasaprototypeof

form-focusedexercisesbywhichlearnersfa-

miliarizethemselveswiththeform-meaning

connections.

Meaning-focusedActivities

Whenlearnersusehighercognitivelevels

ofthinking,theytendtocommunicatemore

meaning-focusedinformation.Nation（2001）

showsusafewsamplesofsuchactivities:the

"ask-and-answer"activitiesandtheinforma-

tionrankingactivity.First,Nationquotes

fromSimcock（1993）andillustratestheask-

and-answeractivitiesasfollows:"Simcock

（1993）studiedlearners'performanceinask-

and-answeractivitieswherestudentsreada

storyinpairsandthenrespondtopreset

questionsfromtheirpartners"（p.240）.Inthe

samechapter,Nationsaysagreaterfocuson

wordmeaningwasseenintherankinginfor-

mationactivity."Thelearnersmustthen

criticallyassessandrankthisinformation

accordingtoasetofrules"（p.248）.

＊ ＊ ＊

IntheContextofAPU

Thissecondpartofthepaperwillillustrate

theform-meaningdichotomyinteachingvo-

cabulary in a specificESP［English for

ScientificPurposes］content-basedclass,and

showhowcommunicativeactivitiescanbeef-

fectivelyemployedinwhatis,essentially,an

immersionclassforsciencemajors.Akita

PrefecturalUniversityisascienceandtech-

nologyinstitutionwithnoEnglishorother

humanitiesmajors.ThechiefuseofEnglish

bythestudentswillthereforebeintext-

orientedscienceclassesratherthanforthe

purposeofgeneralconversation.Thus,the

academicgoaloftheparticularclassdis-

cussedinthispaperistoprovidesecondyear

sciencemajorswiththetoolstodecipherand

utilizekeyscientificconceptsinEnglishthat

they willencounterduring theirfurther

studies.Forthatpurpose,activitiestoen-

hancelow-frequencyvocabularyacquisition

willbepresentedherein.

Afterthoroughconsiderationandanalysis

ofthestudent'sspecificneedsahighschool

textbook（Dobsonet.al.,2001）writtenfor

Americannativespeakerswaschosenasthe

classroomtext.Thefirstproblemwastode-

cideontheproperteachingmethodology

withwhichtopresentsuchahigh-leveltext

efficientlytoJapaneseuniversitystudents.

Thearchaicgrammar-translation method

utilizedbytraditionalJapaneseinstitutions

wasquicklyruledout.Readingspecialist

NeilJ.Anderson'sACTIVEreadingmethod-

ologywaseventuallychosenasthemost
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appropriateforourstudent'sneedsandthen

adaptedtothespecificrequirementsofthe

class.AccordingtoAnderson（1999）,there

arethreereadingprocessmodels:thebot-

tom-upmodelstartswithlow-levelreading

processessuchasphonemerecognitionand

buildsuptoidentifyingsyntacticstructures.

Thetop-down modelutilizeshigher-level

processes,suchasintegratingtextualinfor-

mation with background knowledge,and

generatingandupdatingschema.Theinter-

activereadingmodelcombineselementsof

both,suchasdecodingunfamiliarvocabu-

larywhilepredictingwhatiscomingnext

basedongeneralknowledge.TheInteractive

modelisthebestdescriptionofwhattakes

placeinthemindofafluentreader,andthat

isthemethodologyhepresents.Anderson's

ACTIVEreadingmethodologywascreated

withthegoalofimprovedreadingfluency,

whereasthegoaloftheESPclassisincreased

comprehension,soonlytheACTportionof

hisACTIVEacronymwasdeemedapplicable

tothisspecificclass.InAnderson'smodelA

standsforActivatePriorKnowledge;C

standsfor CultivateVocabulary;and T

standsforTeachforComprehension.

Thecompositionandscheduleoftheclass

needstobeexplicitlystatedtoputtheclass

intothepropercontext.Theexcessivecostof

importingtheforeigntextbookslimitedthe

totalnumberofstudentsto70,thustwo

classesof30to40studentsmeetonceper

weekfora15-weeksemester.Thestudents

areallintheirsecondyearandthecourseis

elective.Atthebeginningofthesemesterthe

studentsareforewarnedaboutthedifficulty

oftheclassandtheemphasisonreadingand

homework.

ClassroomProcedure

Oneofthekeydecisionfortheclasshadto

do with reading thetext.To allow for

varyinglevelsoffluencyandreadingspeeds

itwasdeemedmostappropriatetoassignthe

actualreadingashomework.Thesegmentof

thetextbookcoveredbyeachweeklyassign-

mentisapproximately1500words.The90

minuteclassisdividedintotwosections.The

first45minutesisdevotedtogoingoverthe

homeworkandthenengaginginaguided

discussionbasedontheconceptscoveredby

thereading.Thisallowsthestudentstoutil-

izemanyofthelow-frequencywordsencoun-

teredinthetextwithintheproperscientific

context.Thefirstpartofthehomeworkcon-

cerns Reading Comprehension,and then

VocabularyComprehensionandVocabulary

Skillsareaddressed.Readingcomprehension

activitiesincludetrueorfalseandmultiple-

choicequestions.Thevocabularycomprehen-

sion section involvesmatching wordsto

definitions,odd word outandfill-in the

blanksactivities.Thevocabularyskillsin-

cludesprefixandsuffixbuildingexercises

andconstructingmindmapslinkingvocabu-

larytodeepercognitivecategories.Thein-

classdiscussionquestionsareincludedwith

thehomeworksothatthestudentshavean

opportunitytounderstandthetopicsandto

makenotesaboutwhattheyplantosayin

advance. This first section address

Anderson'sC-CultivateVocabularyandT-

TeachComprehension.

Thefinal45minutesofeachclassisde-

votedtopreparingthestudentsforthenext

readingassignment.Likemanyhighschool

sciencetextbooks,thisoneincludesalistof

keywordsforeachunitalongwiththeirdefi-

nitions.Toguaranteethatthestudentsall

graspthekeyconceptstobecovered,the

nexthandoutstartswithasectioncalled

VocabularyPreview thatprovidesthekey

wordsanddefinitionswithJapanesetransla-

tions.TheothersectionoftheVocabulary

Previewisalistofthelow-frequencywords

thatwillalmostcertainlyrequirethem to
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stopanduseadictionaryinordertounder-

standthetext.Toprecludethisinterruption,

theyareinstructedtoworkinpairstolook-

up and write down the definitions in

Japaneseandtheyareencouragedtokeep

thelistattheirsideswhiledoingthehome-

work.

Inordertoactivatetheirpriorknowledge

ofthetopicstoberead,thenexttwosections

areconductedaspairworkandgroupwork

discussions.GettingReadyutilizesphotos

andillustrationsinthetexttofocusonpre-

dictionsaboutwhattheythinktheywillbe

thereadingtopic,aswellasquestionsrelat-

ingtotheirdailylife.Thisfocusonback-

groundschematahelpstopersonalizethe

lessonandmakethereadingmoremeaning-

ful.TheBeforeYouReadsectionactivates

reading-specific schemata in conjunction

withlinkingthelow-frequencyvocabularyto

beencounteredwithscientificbackground

knowledge they should have previously

learnedintheirL1.Thelast10-15minutesof

theclassisacool-downWordSearchactivity

based on the low-frequency vocabulary

wordsthattheylookedupatthebeginning

ofthissecondsectionoftheclass.

Conclusion

Aswehaveseen,communicationactivities

canbeorganizedwithinthecontinuum of

form-focusedandmeaning-focusedactivities,

andthetwogroupsarecomplementarywith

eachother.Althoughcommunicativeactivi-

tiesarereadily discerniblein ourform-

meaninglistofcommunicationactivitiesand

provideagoodresourceforteachers,thislist

doesnotguaranteelearners'acquisitionof

vocabularybecauseitmerelyprovidesteach-

ingtechniquesandactivitiesseparatefrom

theindividuallearners'interest.In other

words,weneedanewparadigmaticlistthat

willsystematically promotethestudents'

participationinlearninglanguage,including

vocabularyacquisition.

Ascanreadilybeseenintheexampleselu-

cidatedinthesecondsectionofthispaper,

teachinglow-frequencyvocabularywitha

varietyofform-focusedandmeaningfocused

activitiescanbeanespeciallyeffectivemeth-

odologyforkeyingbackgroundschemata

andactivatingpreexistingknowledge.Sucha

focusiscrucialfordesigninganESPcurricu-

lum withthegoalofteachingstudentsthe

higher-levelreadingskillsnecessaryforun-

derstandingadvancedsciencetextswritten

fornativespeakers.
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