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Beneficial Effects of a Three-Week Intervention Program
on the Promotion of Learner Autonomy

Terr: L. Nagahashi

Abstract

Nowadays 1t 1s very important for Japanese university students to acquire a high level of
proficiency in English prior to graduation. The classroom provides an important setting for
acquiring English language skills, but students need to supplement classroom learning with
autonomous learning activities. Since it has been challenging for many students to develop
autonomous learning skills, strategies are needed to help students succeed in becoming more
independent in their language learning. The purpose of this study was to assess the efficacy of
a novel three-week intervention program for promoting learner autonomy in acquiring English
skills among Japanese university students. This paper presents the results of the intervention
program (Nagahashi, 2006). One hundred and three university students (101 freshmen and 2
sophomores) completed the program. Results of the post-intervention questionnaire suggested
that the program was effective for (a) enhancing students' access to a wider range of English
language learning resources, (b) enabling students to implement new language learning
strategies, (¢) introducing students to the process of setting and attaining short-term learning
goals, (d) increasing the amount of out-of-class time students spend learning English and (e)
enhancing students' enjoyment of learning English. Allowing for and encouraging greater
learner autonomy may result in more time spent engaged in language learning activities outside
the classroom, and in turn lead to improved English language proficiency. A detailed description
of the program is provided to serve as a model for other English as a foreign language (EFL)
teachers who are interested in promoting learner autonomy in their classes. Results and
discussion of the intervention follow.

Keywords: English as a foreign language (EFL), English learning strategies, independent
learning, Japanese university EFL learners, learner autonomy

One factor that inhibits many Japanese studies have shown that Japanese university
university English learners' progress is their English students do very little English study
mnability to manage the language learning outside of class (Lyddon, 2011; McVeigh,
process outside the classroom. Without con- 2002; Nagahashi, 2003, 2007). This is a prob-
stant guidance, supervision, and feedback lem because the number of hours students
from their instructors, they are unable to normally spend in English classes is often in-
sustain their learning efforts once they leave sufficient to enable students to communicate
the classroom. The results of previous effectively for academic and professional
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purposes (Lyddon, 2011). As a result, many
students are disadvantaged when they enter
the current job market because an increasing
number of Japanese companies are requiring
new recruits to be proficient in English. In
recent news it was reported that, "nearly half
of Japanese companies planning new hiring
require applicants to be "business English
users"" (Katsumura, R., 2011 p.1). This un-
derscores the need for students to maximize
their proficiency in English.

To assess English language proficiency,
most Japanese corporations use the Test of
English for International Communication
(TOEIC), considered to be "a global standard
for the assessment of communicative English
ability" (Educational Testing Services, 2010,
p.1). For example, at Komatsu Ltd., a TOEIC
score of at least 500 is a prerequisite for pro-
motion to the managerial position of section
chief or higher (Arita, 2003). Other Japanese
companies, such as Uniqlo, are setting
TOEIC test score requirements even higher.
By March 2012, employees who are working
at the Uniqlo head office will need to attain a
TOEIC score of at least 700 (GaijinPot,
2010). Rakuten, another large corporation, is
requiring that English be used for all meet-
ings, documents and communications
(GaijinPot, 2010). This trend is likely to con-
tinue as Japan strives to become more com-
petitive in global markets, which indicates
that new college graduates need to have
achieved high levels of English proficiency.

Attaining the level of English communica-
tive ability being required of new recruits by
Japanese companies, normally a TOEIC test
score of 500, will be challenging for univer-
sity students. This is especially true for stu-
dents who begin their university studies with
low English language proficiency, such as
students at Akita Prefectural University. At
the beginning of the 2011-2012 academic year,
390 freshmen took the TOEIC Bridge test.

The average test score for 240 students in the
Faculty of System Science and Technology
was 120 points. For 150 students in the
Faculty of Bioresource Sciences the average
test score was 128 points. These TOEIC
Bridge test scores are comparable to TOEIC
test scores of 310 and 338 respectively
(Educational Testing Service, 2010). It will
be a major undertaking for students with
these scores to achieve a TOEIC score of 500,
as required for many Japanese companies.
According to Prolingua Executive Language
Service (2000), it will require approximately
350 hours of study to increase one's TOEIC
score from 300 to 500. Under the present sys-
tem, the total number of contact hours for
English classes ranges from 247.5 to 270, de-
pending on the in-class-time requirements of
the elective courses that the students select.
This leaves a shortfall of 80-102.5 hours of
learning time. For students to be able to
reach the target proficiency level, this short-
fall needs to be covered by either more time
in class or more out-of-class learning. Until
changes can be made to the current curricu-
lum, more out-of-class learning should be
promoted. As shown in this study, the inter-
vention produced positive changes in stu-

dents' autonomous learning capabilities.

Promoting Learner Autonomy

"...It 1s widely acknowledged that out-of-
class learning makes a significant contribu-
tion to higher levels of language proficiency”
(Benson, 2011, p. 139). However, simply en-
couraging students to spend more time en-
gaged in English language learning activities
outside of class probably won't be very effec-
tive due to the difficulty most students have
managing their independent learning activi-
ties. One reason for this problem 1s that
prior to university matriculation, most stu-
dents have had little experience learning in-

dependently. As Ingram (2004) reported,

— 112 —



"unfortunately, the sort of teaching that
goes on 1n most classrooms and exemplified
in the Akita study [Ingram 2003] tends to
make learners more dependent on the teacher
rather than more independent and able to di-
rect their own learning using resources that
are available to them" (p.11). Therefore, it is
necessary to help students understand the
basic concept of autonomous learning and to
provide opportunities to help them develop
the essential skills for managing their own
learning.

What 1s learner autonomy? One of the
most cited definitions of learner autonomy is
"the ability to take charge of one's learning”
(Holec, 1981, p.3). Autonomous language
learners have the ability to determine their
learning objectives, utilize appropriate re-
sources and strategies, and evaluate their
progress and outcomes (Holec, 1981). How
can teachers help students develop the ability
to manage their own learning? According to
Holec (1980):

The basic methodology for learner train-

ing should be that of discovery: the learner

should discover with or without the help of
other learners or teachers, the knowledge
or techniques which he needs as he tries to
find the answers to the problems with
which he 1s faced. By proceeding largely by
trial and error he trains himself progres-
sively (p.42).

A New Strategy for Promoting
Learner Autonomy

To help foster learner autonomy among
the Japanese university EFL students that I
teach, I have developed a short-term inter-
vention program that provides opportunities
for students to develop the skills that they
need to become more independent in their
language learning. This program is designed
to provide opportunities for students to (a)
resources, )

discover interesting

experiment with different language learning
strategies, (¢c) determine learning objectives,
and (d) assess their learning outcomes. In
this program, a library tour (see Appendix
A) and a noncommercial internet website for
learning English, Interesting Things for ESL
Students, are used to improve students' abil-
1ty to access a wider variety of English lan-
guage learning resources. To enhance
students' awareness of the English language
learning strategies they use and to introduce
them to new strategies, I use Oxford's (1990)
Strategy Inventory for Language Learning
(SILL) Version 7.0 (ESL/EFL) combined
with a revised version of the Japanese trans-
lation by Iwasaki (2006) (see Appendix B).
Weekly learning diaries (3) (see Appendix
C) are used to help students monitor them-
selves and to provide a written record of the
resources they use, the activities they engage
in, the amount of time they spend each day
on their activities, their language learning
strategies and their emotional state during
the activities.

The purpose of the current study was to
determine the effectiveness of the program
described above for preparing low English
proficiency students to manage their out-of-

class learning.

Methods

This study used both quantitative and
qualitative methods to determine the effec-
tiveness of the intervention. Short question-
naires were administered to obtain
information about (a) the students' motiva-
tion for learning English, (b) the amount of
out-of-class time the students usually spend
learning English, (¢) whether or not the stu-
dents utilize the English language resources
currently available in the university's li-
brary, (d) their prior experience with setting

learning goals, and (e) their response to the
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three-week intervention program. The data
collected from the final evaluation that stu-
dents completed at the end of the interven-
tion program were analyzed using Excel
statistical software (Microsoft Corpora-
tion). Means and standard deviations were
calculated for each of the 5 closed statements.
Data for open statement number 4 were
statistically analyzed by paired t-testing. P
values < 0.05 were considered statistically

significant.

Participants
There were 103 Akita Prefectural
University students (48M/55F), who fin-

ished all of the assignments in the

intervention program and completed the
post-intervention questionnaire. All partici-
pants were students in the Faculty of
Bioresource Sciences, which is located on the
Akita campus of Akita

University. All participants were registered

Prefectural

in the required computer-assisted language
learning course, CALL II, taught by the
author during the second semester of the
2011 academic year. CALL II 1s a 2-credit
course that meets for 90 minutes twice a
week for 15 weeks for a total of 45 contact
hours. All participants were freshmen except
for two sophomores. Students were divided
into two groups based on their department
(see Table 1).

Table 1
Participants (N=103)
Group n Course Department
A 62 (M24/F38) CALL II Biological Production (n=46)
Biological Environment (n=16)
B 41 (M24/F17) CALL II Agribusiness

Materials and Procedures program was controlled, so 1t could be incor-
porated into the planned syllabus for the

CALL II course.

This intervention program was adapted
from a previous study (Nagahashi, 2006)
(see Table 2). In-class time devoted to the

Table 2
Three-Week Intervention Program Goals

Week 1 » Discover English language learning resources in the university's library
« Explore an English language learning website on the internet

« Experiment with new English language learning resources

* Complete Learning Diary Week 1

Week 2 « Complete the Strategy Inventory for Language Learning (SILL)
* Experiment with new language learning strategies
« Complete Learning Diary Week 2

Week 3 * Determine a one-week language learning goal
» Experiment with achieving a one-week language learning goal
* Complete Learning Diary Week 3

« Complete post-intervention questionnaire

Procedures

Week 1. The intervention program began
during the third week of the CALL II course.
The first step was to take the students to the
university library, where they could explore
and discover new English language learning

resources. After a brief orientation by the

university's librarian, students were allowed
to move freely as they searched for informa-
tion to complete a worksheet (see Appendix
A). The worksheet was provided to help the
students focus on the activity, engage with
the materials, and discover new interesting

and wuseful English language learning
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resources. Model answers for the worksheet
were provided on the reverse side to aid in
comprehension. Ninety minutes was allowed
for this activity.

In addition to providing an opportunity
for the students to discover interesting and
useful resources in the university's library,
they were taught how to access a noncom-
mercial internet website for learning
English, Interesting Things for ESL Students
(www.ManyThings.org). The website was
created by Charles Kelly and Larry Kelly
(2011) of Aichi Institute of Technology. This
website provides a variety of learning activi-
ties and formats such as "quizzes, word
games, word puzzles, proverbs, slang expres-
sions, anagrams, a random-sentence genera-
tor and other computer assisted language
learning activities" (Kelly & Kelly, 2011, p.1).
Students were instructed to begin with the
category of "Easy Things for Beginners."
Later they could explore the other study ma-
terials on the website. Forty-five minutes
was allowed for this activity.

After completing the library exercise and
learning how to access an internet website
for learning English, students experimented
with various materials on their own for one
week. During this week, they kept a daily re-
cord, in the form of "Learning Diary Week
1," (see Appendix C) , which documented the
materials they used, the activities they did,
the amount of time they spent, and how they
were feeling during the activity. A model for
how to complete the diary was provided on
the reverse side of the form.

Week 2. During the second week of the in-
tervention program, students were asked to
complete Oxford's (1990) Strategy Inventory
for Language Learning (SILL) Version 7.0
(ESL/EFL) (see Appendix B). Iwasaki's
(2006) Japanese translation of the SILL was
provided to aid comprehension. To keep the
students focused on the SILL, they worked in

small groups with members taking turns
reading each statement out loud in both
English and in Japanese. They were asked
not to discuss their responses until the end of
the exercise. After completing the SILL and
drawing a graph illustrating their strategy
use, they were allowed to share and discuss
their results with their group members.
Sixty minutes was allowed for the interven-
tion. After that, the students were asked to
experiment with a variety of new strategiles
and keep a daily record, "Learning Diary
Week 2,"of their activities (see Appendix C).

Week 3. In the third week of the interven-
tion program, students were asked to iden-
tify a one-week learning goal and to develop
a plan for reaching the goal. The plan was
supposed to include the resources they were
golng to use, the amount of time they would
spend each day and the strategies that they
would use to achieve their goals. Each plan
had to be approved by me to make sure the
goal was concrete and realistic for the one-
week time frame. Sixty minutes was allowed
for making and checking the plans. After
that, students were asked to monitor their
progress towards their goals by completing
"Learning Diary Week 3" (see Appendix C)
At the end of the third week, students were
asked to complete the post-intervention sur-

vey (see Appendix D).

Results and Discussion

Prior to the intervention, 100 students re-
sponded to a short questionnaire about their
motivation for studying English and the
amount of out-of-class time they spend each
week studying English. The majority of the
students surveyed indicated that they were
motivated to learn English (63%, n=63). The
remaining students (37%, n=37) responded
negatively. When asked about the amount of

time they spend studying English outside of
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class, 44% (n=44) indicated that they nor-
mally spend one hour or less per week, 45%
(n=45) indicated 1+ to 3 hours per week, 9%
(n=9) indicated 3+ to 5 hours per week, and
2% (n=2) indicated spending 7+ hours per
week. The amount of out-of-class study time
reported by Akita Prefectural University
students 1s similar to that of other Japanese
university students I have surveyed in the
past. For example, at Akita National
University, 36.9 % (N=65) of the students re-
ported spending one hour or less per week
and 32% (N=65) reported spending 1+ to 2
hours per week (Nagahashi, 2007). These re-
sults clearly illustrate that many Japanese
university students spend insufficient time
studying English outside of class.

At the Akita campus library of Akita
Prefectural University there is a wealth of
English language resources available for stu-
dents to use. This collection of resources in-
cludes newspapers, novels, reference books
and over 70 journals, 165 videos, 215 DVDs,
and 1024 graded readers. Before going on the
university library tour and completing the
worksheet, students were asked to respond to
two questions, "Have you ever been on a tour
of the library before?" and "Have you used
any of the following English materials in the
library before? Circle all that you have used:
1 graded reader 2 newspaper 3 periodical 4
movie 5 online journal 6 reference book (dic-
tionary, encyclopedia) 7 other." One hundred

and two students completed the question-

Table 3

naire. The majority of the students (75%,
n=76) indicated that they had been on a li-
brary tour. When asked about the English
materials that they have used, 100% (N=102)
of the students indicated that they had used
graded readers (Graded readers are required
reading in the CALL II course.), 9 students
had used newspapers, 4 students had used pe-
riodicals, 6 students had used movies, none of
the students had used the online journals, 11
students had used reference books and 2 stu-
dents had used other materials. These results
show that despite the easy availability of
English language resources and students'
general knowledge of the location of these
materials in the library, very few students
had fully utilized these resources. All of the
students had made the required use of graded
readers, but only 2 to 11% of the students had
used non-required resources. Therefore, 1t is
necessary to help students become more fa-
miliar with the English language resources
that are available to them.

At the end of the three-week intervention,
students were asked to complete the
Independent Learning Final Evaluation (see
Appendix D). One hundred and three stu-
dents completed the survey. Quantitative re-
sults, mean and standard deviation, for
statements 1-5 follow (see Table 3). These re-
sults indicate that for the majority of the
students, the intervention was effective for
(a) enhancing students' access to a wider

range of English language learning re-

Means and Standard Deviations for the Post-Intervention Questionnaire (N=103)

Group A(n=62) Group B(n=41)

Statement Mean Stapdqrd Mean Star}da‘wd

Deviation Deviation
1. I can find and use more English language resources than 381 0.67 393 0.78

before.

2. I can use new strategies to learn English. 3.37 0.87 3.27 0.80
3. I understand how to make a short-term learning goal. 3.26 0.94 3.00 0.83
4. T spend more time learning English than before. 4.10 0.67 4.03 0.85
5. I have changed my mind about learning English. 3.76 0.78 3.78 0.92

Note: Scores are based on a 1 (strongly disagree) to 5 (strongly agree) scale.
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sources, (b) enabling students to implement
new language learning strategies, (c) intro-
ducing students to the process of setting and
attaining short-term learning goals, (d) in-

creasing the amount of out-of-class time

idy Time in Hours per Weelk

|
[

students spend learning English and (e) en-
hancing students' enjoyment of learning
English. Of particular significance is the in-
crease in the amount of out-of-class time stu-

dents spent learning English (see Figure 1).

o

]

;;;;;;

Figure 1. Out-of-class study time before and after intervention. This figure illustrates the changes in the amount of out-

of-class study time for groups A and B.

In addition to responding to the 5 state-
ments listed in Table 3, students were asked
to complete the following 5 open-ended state-
ments:

1. My favorite new resources are...

2. My favorite new strategies are...

3. My learning goal was to
and I was successful/not successful be-
cause...

4. Before I spent about  hours a week,

but now I spend about hours a
week.

5. I have changed my mind about learning
English because...

In response to statement 1 about favorite
new resources, many students listed movies
(47%, n=48) and songs (42%, n=43) as their
favorite new resources. Following these
popular new resources, were the internet (6%,
n=6), newspapers (4%, n=4), books (3%, n=3),
wordbook (3%, n=3), comics (2%, n=2),
English TV shows (2%, n=2), and dictionary

(1%, n=1).

Movies and songs are popular resources
among EFL learners in general. In a recent
study of student technology use in a self-
center, Castellano, Mynard,
Rusbesch, (2011) reported that watching
DVDs 1s the favorite activity of the Self-
Access Learning Center (SALC) users at

access and

Kanda University of International Studies,
(p.18). In a study of learning strategies used
by Korean EFL learners. Lee and Oxford
(2008) reported that "in general, Korean stu-
dents depended on mass media such as
English movies, popular songs, and books
written in English, in order to compensate
for the lack of native English speakers"
(p.21).

In response to statement 2 about favorite
new strategies, many of the students (21%,
n=22) listed SILL strategy number 15, "I
watch English language TV shows spoken in

English or go to movies spoken in English."
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This response parallels the response for
statement number 1. Although other lan-
guage learning strategies were not as popu-
lar (see Table 4), it is still important for
students to continue experimenting with a
variety of strategies. According to Lee and
Oxford (2008), "strategy awareness had a
significant main effect on strategy use; the

more a student was aware of strategies, the

more the student reported using strategies"
(p.16). Furthermore, "appropriate language
learning strategies result in improved profi-
ciency and greater self-confidence" (Oxford,
1990, p.1). Hence, as a result of the present
intervention, the students' new awareness of
less popular learning strategies will give
them the opportunity to begin using these

strategies in the future.

Table 4
Top 10 New English Language Learning Strategies Preferred by Students (N=103)
SILL Strategy
Rank Category Numbor Strategy (top 10)
1 (n=22) B 15 I watch Engllsh 1apguage TV shows spoken in English or go to mov-
ies spoken in English.
2 (n=8) B 10 I say or write new English words several times.
3 (n=7) B 11 I try to talk like native English speakers.
A 4 I remember a new English word by making a mental picture of the
word to help remember the word.
B 12 I practice the sounds of English.
B 16 I read for pleasure in English.
4 (n=4) B 22 I try not to translate word-for-word.
C 24 To understand unfamiliar English words, I make guesses.
D 33 I try to find out how to be a better learner of English.
Strategy not reflected in . . .
the SILL I listen to songs in English.

Note: SILL's six major strategy categories: A Remembering more effectively; B Using all your mental processes; C
Compensating for missing knowledge; D Organizing and evaluating your learning; E Managing your emotions; and F

Learning with others.

In week three, prior to identifying a one-
week learning goal and developing a learning
plan, students were asked whether or not
they had set a short-term learning goal be-
fore. One hundred and three students re-
sponded. The majority of the students (82%,
n=84) responded negatively. The remaining
19 students (19%) reported that they had
prior experience setting short-term goals.
For their learning goals, most students de-
cided to learn new vocabulary (45%, n=46) or
a new song (39%, n=40). At the end of the
week, less than half of the students (44%,
n=45) reported being successful in reaching
their goals. Group A had a higher success
rate than Group B, 47% (n=29) versus 39%

(n=16) respectively. Reasons that students

gave for failing to meet their goals included
lack of time, lack of effort, and difficulty of
the task. Those who were successful cited
daily study and practice as the basis for their
success. See Table 5 for examples of stu-
dents' responses. These results indicate a
need for more opportunities to practice set-
ting and attaining short-term learning

goals.

— 118 —



Table b
Reasons for Failure or Success in Achieving Learning Goals

Reasons for Success Reasons for Failure

"T didn't try it hard."

"T could study every day little by little."

"l was busy and there was no time." "T had clear goals for improving my English skills."

"T did not understand 'learning goal' mean." "I tried to practice every day."

"I couldn't stick to learning." "I used strategies.”

"The song 1s too fast for me." "l ran over the same thing that I did."

In response to statement number 4, the
majority of students reported spending more
time studying English outside of class than
before. Data were statistically analyzed by
paired t-testing. P values < 0.05 were consid-
ered statistically significant. In Group A the
average amount of out-of-class study time
increased from 1.7 +/- 1.4 hours/week to 4.8
+/- 2.62 hours/week (p < 0.05). In Group B
the average amount of out-of-class study
time increased from 1.8 +/- 1.8 hours/week
to 4.7 +/- 3.1 hours/week (p< 0.05). Figure 1
illustrates the differences in the amount of
out-of-class study time before and after the
intervention. Students 1in both groups
achieved equal benefit. If students could
maintain this amount of out-of-class study
time, approximately 4 hours per week, the
shortfall of 80-102.5 hours of learning time
needed to raise the average TOEIC score to
500 could be covered in the first year (30
weeks x 4dhrs/week = 120 hours).

In response to statement number 5, the
majority of students (67%, n= 69) indicated
that they had changed their minds about
learning English with 18% (n=18) indicating
strongly agree and 50% (n=51) indicating

agree. The reasons for the change varied

Table 6

among the students. Popular reasons re-
ported were that English was more "enjoy-
able" (n=14), "fun" (n=11), and "interesting"
(n=3). Others indicated that they now had
more "ways of learning” (n=12). These re-
sults demonstrate that it is possible to foster
a positive emotional response toward learn-
ing English, which will help students sustain
their learning efforts (Schumann et al.,
2004). According to Chen and Lin (2010),
participants in their study reported that
"they held positive attitudes toward self-
access language learning, which contributed
greatly to their language proficiency if they
persisted learning automatically and inde-
pendently" (p. 2678).

In summary, this novel three-week inter-
vention produced multiple short-term bene-
fits for Akita Prefectural University
students who are learning English as a for-
eign language (see Table 6). It is anticipated
that these benefits will translate into long-
term enhancement of mastery of English
skills, but periodic refresher training may be
necessary to perpetuate the learning skills
that were acquired during the initial three-
week intervention. Longer term studies are

required to verify these possibilities.

Five Short-Term Benefits Produced by the Three-Week Intervention

e Enhanced access to a wider range of English language learning resources

* Improved ability to implement new language learning strategies

* Introduction to the process of setting and attaining short-term learning goals

e Increased out-of-class time devoted to learning English

* Enhanced enjoyment of learning English
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Conclusion

In conclusion, the results of this study sug-
gest that this three-week intervention pro-
gram may be effective for preparing students
to become more autonomous in their English
language learning. Results of the post-
intervention questionnaire suggest that the
Intervention was successful in helping stu-
dents take the first steps toward becoming
more independent language learners. The
students also became aware of a greater vari-
ety of language learning resources and
strategies and they learned new skills for set-
ting goals and monitoring their learning. As
a result, they spent an increased amount of
time outside of class hours engaged in
English language learning activities and de-
veloped a better attitude toward learning
English. These findings suggest that this
novel short-term intervention could lead to
long-term gains in English language skills
and improved TOEIC scores in college gradu-
ates, but further studies are needed to deter-
mine the long-term effectiveness of the
program for Improving students' level of

English proficiency.
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Appendix A
Worksheet for the University Library Tour
The University Library

Directions: Explore the university's library and complete the following.
1. What English language newspapers does the library have?
Look at the front page of one of the newspapers. Write the name of the newspaper and the

date. Then copy one interesting headline.

Newspaper:
Date:
Headline:

2. What English language magazines does the library have?

Choose one magazine. First, quickly scan the magazine and find an article that looks inter-
esting. Second, write the name of the magazine, the date, and the title of the article.

Third, copy the first and last sentences of the article. Remember to use quotation marks.

Magazine:
Date:

Title of article:
First sentence:

Last sentence:

3. Look through the library's collection of English audio and visual materials. Find three

items that look interesting. Write the titles and call numbers below.

4. Explore the library's collection of English reference books, novels, online journals, and

other resources for learning English. Write the titles and call numbers below.

Reference book:
Novel:
Online journal:

Other resources:

5. What materials did you find most interesting? What materials did you find most use-
ful?
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Appendix B
Strategy Inventory for Language Learning (SILL)
Strategy Inventory for Language Learning (SILL)
Version 7.0
©R. Oxford. 1989
(Japanese translation by Iwasaki, A. (2006) (Revised by Matsumura, S.))
Part A
1) # L FGETESINE R, AT TICH-> TOWENEEBES I TEZ %,
(I think of the relationships between what I already know and new things I learn in
English.)
2) FLVWEHEEAZEZ 5 /coic, REELZ DO XDOHTHi->TH 5,
(T use new English words in a sentence so I can remember them.)
3) MLLWHEHEORFEHVIE 2 X512, HAEBDOA X — VPR LG ST 5,
(I connect the sound of a new English word and an image or picture of the word to help re-
member the word.)
4) FLWEHEER, ThEH0T 5 REZ LI S ETRR %,
(I remember a new English word by making a mental picture of a situation in which the word
might be used.)
5) FrLWIHEER, HEMATRA 5, (B @ A cat sat on a rat.)
(I use rhymes to remember new English words.)
6) FrL WIHGEAHEZ 5 1o DI HEIRAEM S,
(T use flashcards to remember new English words.)
T) BiRZE-> CTEETRBI LB OH L WRERHEEE A 5,
(T physically act out new English words.)
8) 75 2TH -1 A2 LLEEHT 5, (Ireview English lessons often.)
9) HLLWEHEDP 7 L — R, EREOLEDR—VIth->tch, BEROEDTIZH - 12/, B D
ECTHRI, Vs EidfEd 2 ETRA 5,
(I remember new English words or phrases by remembering their location on the page, on the

board, or on a street sign.)

Part B

10) FHLOVHEEER, EIEOVRLTE > 0FE VDT 5,

(I say or write new English words several times.)
1) #4747« AE=H—DXHITFELTHA S, (Itry to talk like native English speakers.)
12) HEEDOREAME T 5, (I practice the sounds of English.)
13) thxE > 7o HE TRl -> TV AR EEZ > TH 5,

(T use the English words I know in different ways.)
14) 2352 WGE TR 5, (I start conversations in English)
15) JEETHHEENS 7 L E R0 ME 28 %,

(I watch English language TV shows spoken in English or go to movies spoken in English.)
16) LA THES (GEM) %258, (I read for pleasure in English.)
11D /=22 E, FEPLA—- P E2IFETEHEL,

(I write notes, messages, letters, or reports in English.)
18) FFEOXFIF. TR - ERIER, IBOICR > THEEL LD 55T,

— 123 —



(I first skim an English passage (read over the passage quickly) then go back and read care-
fully.)
19) #HLWVHEBFEICPI 32 HAETHES,
(I look for words in my own language that are similar to new words in English.)
20) HFEDERE vy —v) 2RO LS LT B,
(T try to find patterns in English.)
21) EHEEZ WL S OBFT & 2E I EI L TEREIEES 5,
(I find the meaning of an English word by dividing it into parts that I understand.)
22) RHFEEZ—FE—ERZT O L L3V,
(I try not to translate word-for-word.)
23) FEETHIWIDFAKL D LIcEREZEH L TH <,

(I make summaries of information that I hear or read in English.)

Part C

24) H15 1 WHZEZHEHEI4 5, (To understand unfamiliar English words, I make guesses.)
25) JRETEFERIC I B ATV EXE, Bk TR 2f5,

(When I can't think of a word during a conversation in English, I use gestures.)
26) FEETEVWILVWILEZDOODEHSKVEEEF, HAHTIEEZE-TLE S,

(I make up new words if I do not know the right ones in English.)
27) WHEWEH L WHEA TR W Titds,

(I read English without looking up every new word.)
28) HEPRICHBE T ZF O PHER L L5 &9 5,

(I try to guess what the other person will say next in English.)

29) b LFOHEAEREVWOLLEVEIZ, TNEEUEHROEED 7 L —XE&(H 5,

(If T can't think of an English word, I use a word or phrase that means the same thing.)

Part D
30) FEEEES 7eDICTE BT E DHEER—- LS L LTV,
(T try to find as many ways as I can to use my English.)
3D HAOREWICK SV b, ZOMEWASGENE Lo b IcRHT %,
(I notice my English mistakes and use that information to help me do better.)
32) MEPDUGEAGE L CVWA E X E, HEELTHEL,
(I pay attention when someone is speaking English.)
33) ES Lo b EAKEELZHEBTZEIPHEIFNEZ LTV S,
(T try to find out how to be a better learner of English.)
34) TNIFEOMERNS T X S L HICHY ORE|ZE-> TV 5,
(I plan my schedule so I will have enough time to study English.)
35) FEETHL TS MBI AEZH LTV 5,
(I look for people I can talk to in English.)
36) TEALFIGEETHOREZ RO TV S,
(T look for opportunities to read as much as possible in English.)
37) FEEOHMZEEL 1ebDIid->Z2 0 & LAHWEZ DS > TV 5,

(I have clear goals for improving my English skills.)
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38) HyOUGEFEOMEABEHKITOWTHRE T 5,
(I think about my progress in learning English.)

Part E

39) YEEAME S OB ARV -Sb Y v 7 2L LD ET B,

(I try to relax whenever I feel afraid of using English.)
40) [HES OV ER b HEEZEET 5> LHAZHBX O T %,

(I encourage myself to speak English even when I am afraid of making a mistake.)
41) B ORGEN S L Woclfld, B TENZED ) TEEEZH T DT 5,

(I give myself a reward or treat when I do well in English )
42) SGEEEER LD - 720 ARRIT, Bk LD AEEICIE > TO RN 2 <o

(T notice if T am tense or nervous when [ am studylng or using English.)
43) WFEO HitIlBEAZE W T W5, (I write down my feelings in a language learning diary.)
44) FEEEFATOVSIIC, HANED X SEL 20 %N 13T,

(T talk to someone else about how I feel when I am learning English.)

Part F
45) & LEGEN TR OVEE, HFICE > WK DEET LD ITHAL D, &5 —HELIKRL T
b5k ITHD,
(If T do not understand something in English, I ask the other person to slow down or say it
again.)
46) FETIFICHR A T4 7 « A=A —ICHDDOREIEVWEIERH L T N5 X DI,

(I ask English speakers to correct me when I talk.)

A7) fthooFa: EJEOHE %4 5, (I practice English with other students.)
48) %A T4 7+ A —H —IZFE-> T N5E L HFHL, (T ask for help from English speakers.)
49) HFETHERM Y 5, (T ask questions in English.)
50) HEEEE O LIc oW TSR K 5128 T 5,
(I try to learn about the culture of English speakers.)
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Appendix C
The Weekly Learning Diaries
Learning Diary Week 1

Directions: Keep a daily diary of the extra activities that you do to help yourself learn English. Do not include homework for other
classes. Do not write about your daily life. Only write about what you do to help yourself learn English. Write in your diary every
day. Try many types of materials. If you want to, try these websites: www.manythings.org; www.tangoriki.com; and CNN.com.

Starting date:  Ending date:

Materials Time Activity Emotions
Date What materials (TV, video, DVD, CD, How long How did you use the How did you feel while
newspaper, magazine, book, internet did you materials? you were studying?
website, etc.) did you use? study?
watched with Japanese
10/11 DVD-Biohazard 60 minutes subtitles very excited
Learning Diary Week 2

Directions: Review your Strategy Inventory for Language Learning (SILL). Decide which new strategies that you would like to try.
Try at least one new strategy from each of the different sections, A-F, of the SILL. Keep a daily diary of the extra activities that you
do to help yourself learn English. Do not include homework for other classes. Do not write about your daily life. Only write about
what you do to help yourself learn English. Write in your diary every day. Try many types of materials. If you want to, try these
websites: www.manythings.org; www.tangoriki.com; and CNN.com.

Starting Date:  Ending Date:

Materials Time Strategies Emotions
Date | What materials (TV, video, DVD, CD, How long Which new strategies How did you feel while
newspaper, magazine, book, internet did you did you try? Refer to the | you were studying?
website, etc.) did you use? study? SILL.
10/18 | Textbook-English Firsthand 60 minutes I practice English with It was fun!
other students.
(SILL F-47)
Learning Diary Week 3

Directions: Make your learning plan first and have it checked by the teacher. Think of a realistic goal that you can reach in one
week. Keep a daily diary of the activities that you do to help yourself reach your learning goal. Write in your diary every day. Use

materials and strategies that will help you reach your goal. Starting Date:  Ending Date:

My Daily Goal Materials Time Strategies My Progress
Date What materials
What is your goal | (TV, video, DVD, CD, | How long Which new strategies Did you reach your goal for
for today? newspaper, magazine, | did you did you try? Refer to today?
book, internet website, | study? the SILL.
etc.) did you use?
to get used to I try to relax whenever I | I could get used to the
10/25 | hearing a song in | CD-Lady Gaga 60 minutes feel afraid of using foreign language song.
a foreign English.
language (SILL E-39)
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Appendix D
Post-Intervention Questionnaire
Independent Learning Final Evaluation

Strongly agree

Neutral

5
4 Agree
3
2 Disagree

1  Strongly disagree

Directions: Circle the number (5 4 3 2 1) that best reflects your agreement or disagreement

with the statement.

1.

I can find and use more English language resources than before. (5 4 3 2 1)

My favorite new resources are---

. I can use new strategies to learn English. (5 4 3 2 1)

My favorite new strategies are---

. T understand how to make a short-term learning goal. (5 4 3 2 1)

My learning goal was to and I was successful/not successful because:--

. I spend more time learning English than before. (5 4 3 2 1)

Before I spent about hours a week, but now I spend about hours a week.

. T have changed my mind about learning English. (54 3 2 1)

I have changed my mind about learning English because---
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